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Analysis of the Current Situation and Possible training Gaps 
Concerning Social, Civic and Entrepreneurship Competences in the Czech 

Republic 
 
 

In the text we will focus on social and civic competencies as regards people with special 
educational needs / disabilities and partially also people with chronic mental illnesses.  

The European Commission noted that personal fulfilment, social inclusion, active 
citizenship and employability, all being areas in which people with disabilities and fewer 
opportunities face barriers, are heavily dependent on acquiring eight key competencies for 
lifelong learning formulated by the European Parliament (2006). Entrepreneurship belongs 
among them. In line with other researchers (Kent 1990, Hytti, Heinonen 2013) 
 

1) CONCEPTUALIZING KEY COMPETENCES 
 

The current generation of young people is being educated in a society of new paradigms 
where, contrary to the situation their parents and grandparents faced, rapid population aging is 
a reality and sustainability is in the forefront of the agenda (European Commission 2013b, 26). 
They live in a world facing a range of difficulties where Europe’s most pressing challenge is to 
overcome the economic crisis and thus put itself on the path to sustainable development 
(European Commission 2013a, 5). Therefore, “Europe needs a strong young generation to 
be the driver of smart, sustainable and inclusive growth to guarantee Europe’s future 
prosperity and sustainability” (European Commission 2013b, 22; see also European 
Commission 2010). In the Communication, the European Commission (2005a) highlighted the 
potential of young people and the need for support for solidarity and active citizenship of young 
people. As all these documents have shown the contemporary young generation faces multiple 
challenges. The protective effect of education has lessened as unemployment among young 
people is growing and the transition from education to the labour market has become more 
difficult. The risk of social and economic marginalization is even higher for young people 
from migrant backgrounds, from socially disadvantaged families as well as for those with 
disabilities. The loss of human capital, which characterizes a lost generation, affects the well-
being of all European citizens (European Commission 2013b, 22). 
 

One of the possible reactions to the situation is the emphasis put by the EU on building 
and strengthening key competences across European educational systems. Key competences1 
                                                 
1 In the broad sense, competences are defined as skills and characterstics which are noot a part of a 
specific qualification, however, they are inevitable for participation in the society, personal fulfillment and 
successful employment.  
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for lifelong learning are a combination of knowledge, skills and attitudes appropriate to the 
context. European Reference Framework (European Parliament, 2006) includes 8 key 
competences for lifelong learning: 
1. Communication in the mother tongue 
2. Communication in foreign language 
3. Mathematical competences and basic competences in science and technology 
4. Digital competence 
5. Learning to learn 
6. Social and civic competences2 
7. Sense of initiative and entrepreneurship 
8. Cultural awareness and expression 
 

Civic and social competence cover all forms of behaviour which prepare an individual for 
his/her effective and constructive participation in social and professional life and to deal with 
possible conflicts. These competences prepare and individual for active participation in 
democratic life based on knowledge of social and political concepts and structures.  

Furthermore, in the last 20 years entrepreneurship competences in pupils and young 
adults at all stages of education have been emphasized. The EU considers these to be the key 
factor of competitiveness in the globalized world as well as a means of fighting the still 
increasing youth unemployment (esp. in some countries).  

The entrepreneurship competencies mean competences to put ideas into practice. It 
means: 

 creativity, innovation; 
 ability to implement new thing and cope with risk; 
 ability to plan and manage projects; 
 ability to communicate, discuss and evaluate; 
 ability to identify opportunities for personal or professional growth (with the knowledge 

of the mechanisms of economy); 
 activity, independence. 

                                                 
2 Social competence are closely linked with personal and societal well-being. To successfully enter into interpersonal relationships and 

interactions in a society, it is necessary: 
 to understand its rules and traditions which are accepted in various settings (e.g. at work);  
 to understand the principles of equality between men and women and non-discrimination; 
 to understand multicultural aspects of the European society, national nad European identity; 
 ability of constructive communication in various setting, ability to express various opinions; 
 tolerance, empathy; 
 to respect diversity and be ready to overcome prejudice. (European Parliament, 2006)  

 
Civic competences emphasise: 
 knowledge of the terms: democracy, justice, equality, citizenship, citizen rights, ways of applying them; 
 rough knowledge of aims, values and strategies of social and political movements 
 aims and values of the EU 
 ability to effectively join public life, express solidarity and interest in solving problems affecting community 
 critical and creative thinking  
 engagement in local activities 
 responsibility, keeping social values necessary for social solidarity and cohesion (European Parliament, 2006).  
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Entrepreneurship competences are beneficial in professional as well as personal life. They 
help to understand context of their work, identify and utilize opportunities (European 
Parliament, 2006). 

Our main focus is support of people with fewer opportunities (people with low basic 
skills, early school leavers, long-term unemployed, people with SEND, migrants, ethnic 
minorities, etc.) when entering the labour market. It is important to mention that these people 
very often lack these competence as they have not had the opportunity to develop them due to 
institutional care, health disability, and marginalization on the basis of ethnicity. Therefore, 
development of these competences is of vital importance.  

The aim of the ACTWORK project is to enhance the above described skills and knowledge 
in young people with fewer opportunities by means of a learning tool. We suppose that this 
group of people will most likely have some kind of special needs derived from their life 
situation, and therefore, it will be necessary to frame the competences to be enhanced/developed 
accordingly. E.g. a young person with intellectual disability will be supported to actively 
communicate with potential employers rather than transmitting knowledge concerning 
launching one´s own business.  
 
Social entrepreneurship 

This specific approach has been described by the EU as social entrepreneurship. This 
concept puts together social, civic competences and entrepreneurship competences and at the 
same time is sensitive to specific circumstances.  

Many entrepreneurial attitudes and skills are considered today to be key competencies that 
every employee should possess (Eurydice 2012), as well as competencies supporting everyone 
in their day-to-day lives at home and in the society (European Commission 2006b).  

Furthermore, the European Commission emphasizes the notion of “responsible 
entrepreneurship” (termed by other authors also as social entrepreneurship) and puts forward 
the concept that entrepreneurship not only helps young people to be more creative and self-
confident in an activity but also to act in a socially responsible way (European Commission 
2006b). Social entrepreneurship addresses the problems in a society that the market economy 
has failed to recognise, and it can be positioned as a tool for young people to act as “societal 
history-makers“ (Lackéus 2014, 15) and provides opportunities for people with SEND to 
achieve economic success.  

Entrepreneurial education as a broader concept involves the nurturing of entrepreneurial 
competencies. The European Commission, based on research in member states and in line with 
other researchers, divides these competencies into attitudes (self-awareness, initiative, 
creativity, role identity, proactivity, innovativeness, autonomy, high-achievement motivation, 
adaptability), knowledge (economic and financial literacy) and skills (critical thinking, 
communication, planning, team work, exploring opportunities, leadership, resolving conflict, 
listening, socializing, active learning, adapting to new situations, focusing on goals, coping with 
uncertainty, defining vision, developing strategy) (European Commission 2006a, Merwe 2013, 
Kent 1990, Marques et al. 2012). These are perceived by the Oslo Agenda for Entrepreneurship 
as the “key competences for all”, necessary not only for the entrepreneurial path but for 
everyday active citizenship.  
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Regarding teaching approaches, entrepreneurial education is often contrasted to traditional 
education and parallels are drawn to constructivist education emphasizing self-directed 
learning (Krueger 2007) and project-based learning (Lackéus 2014) emphasizing authenticity 
and team work.  
 

2) COMPARING EUROPEAN AND CZECH CONTEXT 
 

Entrepreneurship in EU strategies 
 

The Entrepreneurship 2020 Action Plan (European Parliament 2013) urged member 
countries to anchor entrepreneurship as a key competence in all forms of education, including 
adult education. The member states shall give every pupil prior to completing primary education 
the experience with entrepreneurship, i.e. manage a fictive company, and prepare a business 
plan for a certain company or social project (Czech Ministry of Education,not dated). The 
European Comission prepared a manual for educators:  Entrepreneurship Education: A Guide 
for Educators (European Union, 2014) and supported a number of related projects, e.g.  
EntreLab - The Entrepreneurial Laboratory for teachers’ training. A Capability Approach for 
Entrepreneurship Education in Vocational education; I-LINC - Platform for ICT learning and 
inclusion for youth employability and entrepreneurship; YOUTH ENTREPRENEURS - Youth 
Entrepreneurship in Portugal and the UK – etc.).   

Even the most conservative estimates show that participants in entrepreneurship 
education are at least 20 % more likely than other groups to engage in entrepreneurship in the 
early part of their career (OECD, European Union, 2012). 
 
Entrepreneurial Education in Czech curricular documents and beyond 
 

Preparation for future employment and career counselling are well embedded in the 
Czech curricular documents and educational practice. Entrepreneurship education is, 
however, developed much less. Namely the development of attitudes and skills (e.g. self-
confidence, creativity, sense of initiative, critical thinking, leadership, planning skills) which 
are critical for building real sense of entrepreneurship, not only transfer of knowledge.  

The curricular documents focusing on education of pupils/students with fewer opportunities 
lack the notion of entrepreneurship education completely.   
 

3) PROJECTS SUPPORTING DEVELOPMENT OF ENTREPRENEURSHIP 
 
2.3 Projects focusing on entrepreneurship education 
Below we list interesting projects focusing on entrepreneurship education in the Czech context.  
 

 International NGO Junior Achievement supports creation of student enterprises so 
that students have the opportunity to gain experience with entrepreneurship in practice. 
Furthermore, it supports enhancement of cooperation between companies and schools 
(see Macková 2006). However, no specific materials for people with fewer 
opportunities are available. Once the programme was carried out at a school for pupils 



5 

 

with visual impairment, the teaching materials were adopted by the school staff. The 
teaching materials are not freely available.  

 Centre of fictive companies (CEFIF) run by the National Institute for Research in 
Education (NÚV). The aim of the centre is to coordinate activities of fictive companies 
which run at more than 100 schools. The pupils copy activities of an entrepreneurial 
subject. Students with fewer opportunities are not paid attention to. 

 
 Student business breakfasts, a branch of the platform Business for Breakfast, is another 

activity focusing on promotion of entrepreneurship in the Czech context. Business for 
Breakfast are in fact clubs for businessmen where the meetings have a structured 
programme. The meetings offer opportunities to find new contacts and business 
opportunities.  
The Czech Union of Supported Employment started cooperation with them. Work 
consultants attend the events with the aim to acquire new contacts which may help their 
clients, mostly people with disabilities, to find job. (more information: http://www.unie-
pz.cz/2-unie/60-spolupracujeme/84-business-for-breakfast-.html) 

 
 Project Start right (Začni správně) of the NGO Yourchance o.p.s. offers internships for 

students and teacehrs in companies. But also support to young people with fewer 
opportunnities, namely those leaving Children Homes (institutional care) or a foster 
family. They offer systematic support when looking for a job, including mentoring, 
personal and professional development and motivation programme. Teaching 
materials are not freely available. 

 
 

4) PROJECTS SUPPORTING DEVELOPMENT OF SOCIAL AND CIVIC 
COMPETENCES 

 
The focus of ACTWORK is development of competences of people with 
disabilities/disadvantages who are in the age to enter labour market. Therefore, the analysis 
focuses on programmes outside formal education. We analysed the offer of government 
institutions (e.g. ministries) and NGOs supporting young people with fewer opportunities 
in various ways. We analysed the materials available online and contacted the organisations 
´representatives concerning possible use of their materials. Furthermore, we analysed outcomes 
of conferences3 focusing on support of people with disabilities at the labour market and 
consulted experts in the field.  
 

 The framework bringing together support and development of key competences of 
people with disabilities is the concept of supported employment. “The purpose of 
supported employment is to level opportunities (make equal) for success at the job 
market of people with disabilities or other disadvantages whose access to employment 
is thus limited At the same time the service offers importnat support to employers so that 
they can employ people with disabilities.” (Rytmus, 2005). The concept is closely linked 
to the philosophy of empowerment supporting initiative of an individual, his/her 

                                                 
3 For a number of materials in Czech see http://www.unie-pz.cz/2-o-nas/5-knihovna.html 
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independence, and informed decision-making and self-regulation (Asistence o.p.s. 
2014).  
The aim of supported employment is to help clients find and maintain employment at 
the open labour market which corresponds with their abilities. At the same time they 
focus on  

o enhancement of the clients´ independence through development of the skills 
necessary for finding, obtaining and maintaining work competences  

o building and supporting interest in professional development. (Rytmus 2005)4  
 
 
Scheme of work with a client of supported employment (EUSE 2010, p. 54):  
 
 

 
 
 

                                                 
4 http://www.unie-pz.cz/files/files/knihovna/euse-se-toolkt.pdf 
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1) Engagement of the client  
2) Work profile and career planning, including preparation of personal profile  
3) Job search  
4) Engagement of employer  
5) Direct and indirect support 

 
 
Ad 2) The personal profile includes motivation, wishes, skills, experience, hobbies, orientation 
in one´s skills, resources for job search and maintaining of work, etc. This process includes self-
reflection, self-confidence (emphasis on strength not weaknesses) and critical evaluation of the 
situation and resources. 
 
 
The process of preparation of a personal profile according to EUSE Planning for diversity 
(Metodiky pro rozmanitost) (2010, p. 64)5 
 

 
 
                                                 
5 http://www.unie-pz.cz/files/files/knihovna/euse-se-toolkt.pdf 
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 Apart from planning, training of skills and competence necessary for finding and 
retaining a job takes place. It has the form of job clubs. During the meetings participants 
practice various situations through role modelling or problem solving.  The skills and 
competence acquired can be consequently tested in real situation with or without assistance 
of a job coach or tutor. The support is gradually minimized.  
 Another tool used is so called shadowing during which the client observes an 
employee directly at workplace. The client receives information about the employment and the 
employer has the experience with the particular person´s presence in the company.  
 Another possibility directly in company is so called job carving when some 
responsibilities from various positions are taken away from them and assigned to the supported 
employee. Or vice versa, tasks which are part of his job description but are not suitable are 
taken away from the employee. (EUSE, 2010).  
 Most of the methodologies use training and interactive games. The aim is to offer the 
clients practical experience (impression) which can be transferred to real life. They offer space 
for decision-making and searching alternative solutions.  
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Examples of a template for planning – First supplement to the methodology of supported 
employment (Česká unie pro podporované zaměstnávání, 2006, p. 114, 116, 118)6 
 
 
 

                

                                                 
6 Available at: http://unie-pz.cz/files/files/knihovna/prvni-dodatek-souhrnne-metodiky-pz.pdf 
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 The NGO Rytmus o.p.s. (the main focus of which is support of people with disabilities) 
promotes networking tools based on Person-centred Planning which can be used as 
a part of supported employment services as well.  

One of such tools is the “circle of relationships” (kruh vztahů) which 
helps the client to visualize his/her social network and find out who can help 
him in the process of finding job. Mapping the social environment of the client 
is a part of the process as well. One of the outcomes may be an advertisement “I 
am looking for a job...” which can be distributed to all people who may help.  

 
An example of the circle of relationships according to the methodology networking and 
Community Approach to Job Search in Supported Employment (Rytmus 2014, p. 9)7 
 

 
 
 

Circles of relationship support social competence of individuals and are a stage 
preceding planning appointments. These appointments should be attended also by the 
clients family and close ones. The aim is to think about a job the client can look for and 
if someone may have contact to a potential employer or can obtain one.  

The outcome of the planning appointment is the plan for job search. The client 
prepares an invitation to the planning meeting andsends it out to relevant participants 
(via e-mail). At the meeting he/she presents his/her dreams connected to job. This 
information is shared, presentation skills are practised and strenghts are enforced (by 
feedback from participants). Motivation of the group as such is enhanced. 

                                                 
7 http://www.unie-pz.cz/files/files/knihovna/manual_networking-fin.pdf 
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 Another possibility is transition programme. Young adults are in the stage of formal 

adulthood, however, their identity is still being formed and independence has not been 
achieved. Young people with disabilities this process is hindered by a number of 
barriers.  

This programme On a journey with the Transit Programme (Cestou necestou s 
tranzitním programem, 2014) offers tools focusing on discovering oneself, mapping 
of environment, tools for planning steps leading to desired changes and 
observation of effectiveness of these steps. 

o Discovering – technique “what works and doesn´t work” – leads client to 
identifi things he/she (doesn´t) want; technique “life line” – client travels back 
in time and refleccts key moments in his/her life. 

o Mapping of environment – described above – “circle of relationships” or “my 
places” 

o Planning and realization of changes – technique “journey” or “action plan” – 
states necessary steps, persons responsible for the steps and timeline for 
realization and persons who will check that steps were effectively taken.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Planning tools according to “On a journey with the Transit Programme” (Cestou necestou s 
tranzitním programem) (2014, p. 22, 24, 48)8 

                                                 
8 http://www.tranzitniprogram.cz/sites/default/files/metodika_tp_asistence.pdf 
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 Tool 4 plus 1 serves the purpose of clarifying previous (work related) experience, 
abilities and skills with focus on thinks that worked well.  
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 A unique method focusing on development of social competence of people with 
intellectual disabilities is called “Ways to support social competence. How to prepare 
and lead courses of social competencies for people with intellectual disabilities” 
(Metodika podpory sociálních dovedností. Aneb jak připravit a vést kurzy sociálních 
dovedností pro lidi s mentálním postižením) (2011) prepared by the Association for 
support of people with intellectual disabilities in the Czech Republic, o.s.  

o Among these competences they include: adhering to rules, basics of 
communication skills, self-presentation or ways of responding to dangerous 
situations. 

o Methods used: field practice with “persons in role”, videotaping of participants 
in natural situations, field practice with tutors, role plays, situation play, etc.  
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6) CONCLUSION AND POSSIBLE GAPS IN TRAINING 
 
 

The above described methods (and undoubtedly many others) help people with fewer 
opportunities to develop competence social, civic and entrepreneurial (put together in the 
concept of social entrepreneurship).  

With respect to attitudes, they increase an individual´s self-confidence, autonomy, 
sense of initiative and motivation to/for change.  

During the cooperation with a counsellor/tutor, meeting with close ones and family and 
during training at the workplace, more abilities are enhanced, i.e. ability to define life vision 
and aims, ability to plan, critical thinking, ability to listen, problem solving, adaptation to 
new situation, coping with uncertainity.  

 
However, these programmes do not offer knowledge and skills regarding economic 

and financial competence which are another important pillar of the sense of entrepreneurship. 
On the other hand, when taking into account the barriers faced by e.g. people with intellectual 
disabilities, it is logical that methodologies focus more on their employment opportunities and 
basic social competence connected to working life (see above Association for Support of People 
with Intellectual Disabilities 2011).   

Another area not covered by the programmes and methods are civic competencies. The 
EU understands social and civic competences as one interlinked competence (see above), 
however, for the purpose of this gap analysis, it is functional to regard these as two independent 
competencies. Social competencies include skills necessary to engage in interpersonal 
relationships. Civic competences focus on participation in public life, solidarity nad interest in 
solving problems regarding community. There is a number of methodologies directly 
developing social competencies (particular aspects) in many different ways – learning 
behaviour patterns  important for workplace – personal development (goal setting, etc.) or 
acquiring soft skills (effective communication, understanding different points of view) or 
acquiring direct work skils (training in job clubs, etc). Civic competencies, on the contrary, 
expect “education” of people who are active in civic and political life and these areas are not 
covered by any of the methodologies and programmes.  
 
 
 
 
 
Example of worksheet focusing on development of social competencies according to 
Methodology for counselling programmes forpoeple with health disabilities (ROP, not dated, 
p. 37)9 
 

                                                 
9 
http://rap.pracovnirehabilitace.cz/uploads/File/Metodicky%20material%20k%20realizaci%20poradensk
zch%20programu%20pro%20osoby%20se%20zdravotnim%20postizenim.pdf 
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 We have to add that social and civic competencies interlink in certain points – namely 
with respect to development of respect to other religious and culture value systems and showing 
respect to other cultures (incl. overcoming prejudice). However, these competencies are not 
mentioned either. The reasons may be multiple. Firstly, we primarily focused on programmes 
for people with fewer opportunities supporting them at the job market. These programmes focus 
on entrepreneurship and certain social competence for working life more than on civic 
competencies which are a bit distant to working life. However, this distance can be a 



18 

 

characteristic of significantly homogenous environment of the Czech Republic, where 
questions concerning intercultural communication at the workplace, cultivation of tolerance 
towards different cultures and ethnical habits in everyday life are (politically) marginalized. 
This fact may have influenced the character of the programmes analysed.  
 We therefore consider desirable to develop the principles of social entrepreneurship 
(as presented above) which effectively combines various competencies (very diverse at firast 
encounter).  
 
 Another important and complicating point is that, even though a number of programmes 
does not aim at young people with fewer opportunities and could be easily adopted for this 
target group, is not freely available. This applies also to EU funded projects which is against 
the rule of sustainability required by the EU. 
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